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FINCENT forewords 

Dear readers! 

The Finnish Defence Forces International Centre has two main tasks: organizing military crisis 

management courses for command and expert personnel in cooperation with national and 

international partners such as United Nations, European Union and African Union; and 

coordinating the military crisis management training of NATO and partner countries. FINCENT’s 

duties also comprise serving as Finland’s national centre of excellence in accordance with the 

Operational Capabilities Concept Evaluation and Feedback (OCC E&F) programme on matters 

relating to the evaluation of the operational capability of units, including the development of 

evaluation activities. Furthermore, expertise in the field of gender training is central to all 

FINCENT activities.  

FINCENT is a part of the National Defence University, therefore the academic approach forms 

the foundation of all courses. Instruction and research are developed and integrated in the 

University with the aim of constantly improving all activities. 

Tomorrow’s crisis management challenges call for a comprehensive approach. Among other 

things, the experiences gained from Afghanistan, the Central African Republic, and Mali are 

highly relevant to the examination of how the strengthening of social order, security and 

protection of civilians can best be promoted in the future. 

I am very happy for the execution of the Peace Operations Security Management Online Course 

(POSMC) together with the United Nations Department of Safety and Security (UNDSS) and the 

United Nations Department of Peace Operations (UNDPO). Peacekeeping environments are 

increasingly complex. Malicious attacks against peacekeeping personnel increase year on year 

in frequency and sophistication. Mandate delivery in such environments requires a persistent, 

focused unity of effort towards building the capabilities of the personnel with UN Security 

Management System responsibilities across both departments, FINCENT feels it is important to 

support such efforts. 

For the purposes of developing this online course, FINCENT utilised its considerable academic 

resources to optimise the online learning environment and integrated research into the course 

development. Once again, I wish to express my thanks to the researchers for their excellent 

work. 

I wish to extend my thanks to the liaison officers of UNDSS and UNDPO for enabling the POSMC 

course and related research. I also welcome the continuation of the cooperation in the years to 

come, so that the training solution now launched can be developed to its full potential. 

Cooperation will make us better equipped towards achieving a safer operating culture and 

creating training solutions bound to support it. All together – “One UN, one Team, no Silos” - 

FINCENT is committed to staying and delivering safety and security for mandates and for 

securing UN personnel and families. 

Lieutenant Colonel G.S Niclas von Bonsdorff 

Commandant FINCENT 
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UN Department of Safety and Security forewords 

The United Nations Department of Safety and Security (UNDSS) provides security expertise to 

all United Nations Security Management System units, to enable the planning and safe conduct 

of mandates, missions, activities, and programmes of the United Nations system, while ensuring 

the safety and security of personnel and the security of United Nations premises and assets. 

Our mission is to “Enable United Nations system operations through trusted security leadership 

and solutions”. The UNDSS is present in over 125 countries. 

Security is crucial to all UN programmes, so UNDSS works wherever the UN has a footprint. The 

UN footprint is large on complex UN Peace Operations and Special Political Missions. On many 

missions UN personnel, assets and operations security are a challenge as most of those field 

missions must deliver their mandates in high-risk contexts. 

The Secretary-General’s Action for Peacekeeping (A4P) initiative, launched in March 2018, and 

the Declaration of Shared Commitments of August 2018 reaffirmed UN peacekeeping as a 

critical contributor to peace, and a powerful demonstration of multilateral cooperation. Safety 

and Security is one of eight priority commitment areas for DPO. A4P announced the adoption 

of a number of Security Council resolutions, which continue to guide DPO’s work. This includes 

resolution 2436 (2018) [on peacekeeping performance], resolution 2518 (2020) [on safety and 

security] and resolution 2538 (2020) [on women in peacekeeping]. 

Efforts to improve the safety and security of peacekeeping personnel have resulted in 

decreasing numbers of fatalities from hostile acts every year from 59 in 2017 to 13 in 2020. 

The resurgence in attacks on peacekeepers in Mali and CAR and the continued impact of the 

COVID-19 pandemic remind us that we have more to do collectively. 

The implementation strategy for A4P “Action for peacekeeping Plus (A4P+)” was designed to 

enhance the impact and effectiveness of UN peacekeeping operations. The objective of A4P+ is 

to accelerate progress on the implementation of the Declaration of Shared Commitments on 

UN Peacekeeping and renew the momentum for the Action for Peacekeeping strategy by 

focusing efforts on the systemic priorities identified in A4P+. Safety and Security remains a 

priority in A4P+. 

The UN Security Management System policies and practices apply to the entire scope of UN 

system organizations. However, this is easier said than done. Cooperation between 

components within a mission structure is challenged by the rapid turnover of contingents, 

different levels of experience, languages, and most importantly a lack of knowledge or 

understanding of ‘what the others’ are doing in my area! 

POSMC is a joint initiative by Finland and the UNDSS and UN DPO (DPO - Former DPKO). 

FINCENT, as the leading organisation or the peace operations training centres, led the way and 

provided a full team of professionals in all learning areas. With advice and support from DPO 

and UNDSS, the course was designed, developed, and delivered in an online format in 2021. 

Well done and thank you. 

The course broke traditional barriers in peace operations training, where the norm has been to 

train by component. It integrated Military, Police, Mission civilian personnel and UN Country 

Team UNDSS security advisers in a single learning programme. 
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I have been impressed with the commitment to discovery and professional curiosity of all 

participants. Starting from almost no knowledge of the ‘other side’ of UN structure, security 

policies and operations a positive synergy was evident in all interactions between participants. 

In the course the discussion was not about who must do what and who was the boss. It was all 

about “how we can work better together”. 

And this is what really matters. Policies, procedures, rules, logistic and financial resources, 

cultural and organizational constraints challenge cooperation. It is the work of professionals 

who understand the system and how it can work to who help the UN to “deliver as one”. During 

the course it was proven again and again that once we understand how each part operates, and 

we start our conversation by actively listening to our colleagues, that is when success is 

achieved. I’m proud of the excellent work by students and facilitators. 

On behalf of UNDSS, rest assured of a continuous commitment to the POSMC. We look forward 

to future editions combining online with face to face, and with delivery both in Finland and in 

peace operations. 

Enrique Oribe 

Security Training Officer, Training and Development Section (TDS) 
Division of Specialized Operational Support (DSOS) 
Department of Safety and Security (DSS) 
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Preface 

During the last decades peacekeeping fatalities have been increasing due to acts of violence: 

the United Nations has become a target. Therefore, an immediate change of mindset, focus on 

operational behaviour, and leadership are required to reverse this trend (Cruz 2017). Overall, 

operational safety and security are increasingly important elements in supporting the successful 

delivery of the mandates in high-risk operation areas. Each individual staff member, and his/her 

work has an impact on the operational safety and security every day (UNDSS 2020; Diehl & 

Druckman 2010). 

In cooperation with UNDSS, and UNDPO, the Finnish Defence Forces International Centre 

FINCENT conducted the first fully online version of the Peace Operations Security Management 

Course (POSMC) during 17 August–27 October 2021. The course consisted of three phases:  a 

mandatory phase, self-study, and an online phase. The first two phases were conducted as 

independent studies where previously earned certificates from POTI (2021) courses, for 

example, were accepted, the latter was a set of interactive learning tasks carried out as a group. 

This report reflects the pedagogical solutions applied during the course, and discusses the UN 

core values, core competencies, and managerial competencies that appeared during the 

facilitated syndicate working sessions. The course was attended by 13 participants from 10 

countries and 6 missions, the staff members represented three countries (Figure 1; see also: 

FINCENT 2021c).  

 Figure 1: The course participants represented 12 different countries. 

The UN Security Management System (SMS) aims to enable the conduct of United Nations 

activities while ensuring the safety, security, and well-being of UN personnel (locally and 

internationally recruited), individually deployed military and police personnel in peace 

operations, other categories of personnel, and eligible family members. In practice, UNDSS 

provides UN leadership and strategic guidance on security issues, and within UNSMS it provides 

integrated security support, security risk management, and emergency response. It is 
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noteworthy that compared to traditional military or police contributors, the UNDSS kinetic 

capacity is limited, which highlights the importance of staff members’ personal competencies 

(UNDSS 2017a). 

In this report, we aim contribute to the discussion from the organization’s perspective by 

addressing the ways the online learning activities and tools supported the participant’s personal 

learning needs, the organizational needs, and where room for improvement appears to be. The 

study consisted of two major parts: an action study (Schroderus), and an observation study 

(Ruolanto). We analysed 19 online syndicate working sessions, the learners’ personal 

development folders, and learner’s written reaction feedback during and at the end of the 

course. In addition, the perspective of the syndicate work facilitators has been noted in the 

overall observations. 

The main finding of this study is that the online version of the POSMC supported the 

participant’s personal learning needs and UNSMS organizational needs by providing 

multifaceted theoretical and practical approaches to operational security in UN Peace 

Operations. In addition, the learning and working environment was a safe and trusting 

environment for the syndicate working sessions. 

During the course, the UN core values, core competencies, and managerial competencies 

became alive in the learners’ personal performances, and in groups. Referring to the course 

design and the course objectives, FINCENT had aimed to provide more personal support for the 

learners’ individual development process than was implemented in practice. During the course 

implementation, there is a tendency to focus more on the course contents, and technical issues 

than the non-technical perspectives. Processes related to non-technical dimensions of 

professionalism, for example communication, leadership, situational awareness, and decision 

making should be considered in course planning more carefully in the future. 

Overall, POSMC was a substantial investment of time, personnel, and financial resources for all 

organizations involved. The collected data provides more insights for possibilities in developing 

training than we were able to analyse and implement during the course weeks. Therefore, the 

analysis will be continued and utilized in several ways, from making practical changes to the 

course implementation process to revision of the FINCENT Quality Management System (QMS) 

and Standard Operational Procedures (SOP). 

From an academic perspective, the study invites several interesting research paths to 

investigate in what ways professionals recognize the gaps in their own competencies during 

training, and what they decide to do about it. In addition, in building a safe and secure 

operational environment in an increasingly complex context, it is important to recognize the 

positive aspects that support learning. Therefore, addressing the ways that positive phenomena 

such as a safe and trusting atmosphere for committed continuous learning are transferable into 

daily working life around the globe would be important. 

Minna Ruolanto,  
Master of Arts (Adult Education), PhD Researcher/National Defence University Finland 

Jukka-Pekka Schroderus,  
Commander (G.S. retd.), Master of Security, PhD Researcher/National Defence University Finland 
 

Keywords: action study, safety, security, Security Management Interaction, Security Management System (SMS), Security Risk 

Management (SRM), peace operations, online training, advanced distributed learning (ADL), United Nations (UN), UNDSS, 

UNDPO, FINCENT
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1. Introduction  

The United Nations operates in an increasingly challenging environment, which generates new 

demands for the competencies of all UN personnel, especially within positions related to 

operational security. War is, by nature, a highly complex and dynamic form of social conflict 

(Malešević 2010), and during the last decades’ conflicts the UN has become a target for 

violence, and the number of peacekeeper fatalities has been at an unacceptable level (Cruz 

2017). It is important to note that war is not the only phenomenon affecting the operational 

safety, security, and well-being of personnel in today’s context, where climate crisis, hybrid 

interference, and cyber threats occur (UNSMS 2017).  

Other drivers affecting the safety and security of operations reflect global megatrends, for 

example: pandemics, the use of technologies, and growing socioeconomic inequalities. 

Generally, the lines between political, criminal, and terrorist agendas, often coupled with 

fragmented armed groups and intercommunal violence at the local level are blurred. Overall, 

heightened geopolitical tensions, a frayed global consensus on principles and values, and some 

skepticism over the relevance and impact of external interventions all have fundamental effect 

on the operational environment as they exist simultaneously (UN 2021). 

To manage the increasingly complex security challenges, the United Nations Department of 

Safety and Security (UNDSS) Strategic Plan 2020–2022 focuses on evolving its capacity to 

support UN entities in delivering their programmes and commitments globally, safely, 

effectively, and in a transparent way. The plan highlights two main priority areas: excellence in 

the workforce and improved ways of working. The importance of individual competence and 

skills as team performance building blocks cannot be overemphasized (UNDSS 2020). As the UN 

has most often been attacked because of inaction, focus on the operational behaviour on the 

ground is crucial (Cruz 2017). 

As a part of implementing the strategic priorities in practice, FINCENT’s Peace Operations 

Security Management Course (POSMC) has been systematically designed to reflect the UNDSS 

strategic plan (UNDSS 2020) and support the safety and security priority commitment area in 

the Secretary-General’s Action for Peacekeeping (A4P) initiative. The course aims to prepare 

civilian personnel, police and military for UNSMS safety and security management-related 

interaction and cooperation between the different components in ongoing and future peace 

operations, aiming to support personal, professional growth and learning and working as a 

group (See. Fritz-Millett 2011). 

The content and structure of the POSMC are designed to be conducted in modules in-house, by 

eLearning, in hybrid implementations or by Mobile Education and Training Teams in the 

operations area. Due to the COVID-19 pandemic, the POSMC 2021 course was conducted 

entirely online. The online version of the POSMC was a pilot conducted as a joint effort with the 

learners, course director, senior mentors, senior instructors, instructors, facilitators, and other 

subject matter experts. 

The course was conducted during August–October 2021 (FINCENT 2021c). In addition, the 

learners attended a pre-course learning phase, including eLearning courses provided by the 

UNDSS and Peace Operation Training Institute (POTI), and selected reading materials. The 

Moodle learning management system (LMS) was used for distributing all the learning materials 

and activities during the course (Moodle 2021). It is noteworthy that most of the learners 
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attended the course alongside their daily work in the operation areas. This provides a valuable 

addition to the development of the course as well as the evaluation of the results. 

For the course contents and implementation improvement purposes, we conducted a study 

that reflects the training needs assessed by the UNDSS, UNDPO, and FINCENT. 

We asked: Which pedagogical solutions supported individual learning processes during the 

course, how does the shared learning process support your real-life work context, and which 

UN Core values, core competencies, and managerial competencies appear during the facilitated 

syndicate working sessions, and in what ways? The data consists of observations of the learners’ 

personal learning folders as well as feedback and observations from the syndicate work sessions 

during the online phase. A compilation of the after-course survey (closed questions) is available 

in Appendix 1. 

 

2. About FINCENT’s quality management system (QMS), pedagogical model, 

and online education and training  

FINCENT’s education and training framework consist of a quality management system (QMS), 

the pedagogical concept, and continuous education of the staff and instructors pool members, 

including on-job training. For the courses to be relevant for the learners’ professional growth, 

and hence meet real-life competence requirements in the field, FINCENT’s training solutions 

are based on up-to-date analysis and understanding of the nature of the current peace 

operations operational environment and future trends. 

The FINCENT QMS planned to cover most of the United Nations (UN), European Union (EU), 

North Atlantic Treaty Organization (NATO/OTAN), and the Finnish National Defence University 

(FNDU) and Defence Forces (FDF) requirements for planning, executing, and evaluating training 

and education solutions. It is cost-effective and most likely the only way to answer different 

customers’ needs with the resources available (FINCENT 2018). 

FINCENT’s process-based approach is described in the QMS standard operational procedures 

(SOP). In the process, it is essential to note that the traditional triangulation model of leadership 

is inverted. The purpose of leadership is to direct operations by setting general aims and 

ensuring the necessary resources. Following a systems approach to training (SAT) and other 

processes, training solutions related to the objectives are defined and thus provide well-

designed training events or online courses. The impact is achieved by implementing high-

quality, motivating learning events in a learning-supportive environment (FINCENT 2018). 

Another essential aspect of the FINCENT QMS is the idea of continuous improvement. This 

consists of two aspects: the ability to engage in foresight, which requires situational awareness 

and the ability to implement changes (ISO 9001:2015; ISO 9004:2009). The threats and risks are 

evolving rapidly. Additionally, peace operation mandates have become more complex, and 

operating environments are ever more challenging (UNDPO & UNDFS 2018). For those reasons, 

it is essential to carry out experimental interventions, evaluate learning solutions, and assess 

the impacts on learning outcomes. 
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Figure 2: FINCENT’s process-based approach (FINCENT 2018) 

If successful, this will highlight FINCENT’s good reputation as a provider of in-house and 

eLearning and at the same time create the knowledge and skills that the stakeholders need. In 

this way, FINCENT’s brand develops, and it is obliged to carry out the following learning events 

at least at the same level (FINCENT 2018). 

The basic idea of the FINCENT pedagogical concept, i.e., the principles of adult learning, guides 

the implementation of all FINCENT courses. The components of the training strategy are 

transformational learning by using a backward design, the SAT principles, and embedded 

learning. Practicality during studies is achieved by using active learning methods in scenario-

based training solutions (FINCENT 2021a). 

During the POSMC planning process, consideration was given to how learners’ personal learning 

goals can be made visible and promoted during the course. This challenge was addressed during 

the course by, among other things, introducing a personal competency development plan with 

personal developmental discussions, identifying learners’ experiences in course-related 

subjects, and collecting quantitative and qualitative feedback after each online module day and 

after the course (FINCENT 2018; UN OHRM 2010). 

The UN Security Risk Management (SRM) model of UN Security Management System (SMS) 

focuses on five so-called storylines (threats) which are terrorism, crime, civil unrest, armed 

conflict, and hazards. According to these guidelines, the CARANA scenario team produced 20 

Syndicated Works, out of which 19 were conducted during the course.   
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During the online phase module days, the following teaching methods were used during the 

online module days: problem-based learning, peer learning, case studies, guided discussions, 

interactive lectures, and self-study (FINCENT 2018). 

The Planning Team harmonized POSMC’s activities with different training requirements of the 

UN and FINCENT utilising a systems approach to training (SAT). The premier idea was to 

conduct a mandatory and self-study phase online and the last part of the course in-house at 

FINCENT. However, the overall situation changed in spring because of COVID19, and it was 

decided to run the course entirely online (FINCENT 2020). 

The SAT process has five phases. In the beginning, the Planning Team need to describe job 

performances (analysis). Then they evaluate and decide the best possible way to get a person 

to a specific job performance level (design). The team also produce lesson plans, instructional 

materials, courseware for the CARANA scenario and a course schedule (development). Once 

the previous elements are finalized, the course is ready for conduct (implementation). Before, 

during, and after each stage the actions should be evaluated to ensure the system’s continual 

improvement (evaluation) (FINCENT 2020). 

Planning online solutions is beneficial for the SAT process from start to finish, even if it is time 

consuming and requires resources and not replicating the in-house course experience. 

Evaluations improve FINCENT’s solutions and provide opportunities to take corrective actions 

during the course. 

The FINCENT online education and training solution is supported by advanced distributed 

learning (ADL) methods that have been utilized in the Finnish Defence Forces since 1998. In 

practice, the ADL methods bridge different components on the field (civ/pol/mil) by 

encouraging coordination, facilitating interoperability, and promoting best practices (ADL 

2021). In addition, working together with other actors during the course encourages the 

students to enlarge their networks, resulting in increased network capital for all of them. Finally, 

ADL supports cost-effective and outstanding training outcomes (ADL 2021).  

The Moodle learning management system (LMS) provides approximately 150 activities to 

choose from (Moodle 2021). It was decided to use only a few of these activities during the 

course and keep the toolbox as small as possible. However, according to learners’ feedback, the 

interface was too complicated, not straightforward to navigate, and needs improvement. 

The primary tool that we used was H5P, a plugin tool that helps produce and run interactive 

content and interactive videos. We selected H5P because it is easy to create, share and reuse 

richer interactive content. It is also mobile-friendly with laptops and smartphones. Additionally, 

H5P is embedded in the Moodle LMS (H5P 2021). 

The course administration included ICT support, a course secretary, two researchers, and the 

CARANA Scenario Working Group. Their task was to ensure the smooth execution of the course, 

observe the learners’ progress, assess how the course structure and implementation went, and 

whether the learning tasks were up-to-date and practical. The CARANA Scenario working group 

updated the learning tasks and prepared additional safety and security related CARANA 

material (FINCENT 2021e) in collaboration with UNDSS. 

FINCENT has proven capability and capacity to provide effective and motivational distance 

learning by creating sensible and functional content, utilizing Moodle as a technical platform. 

During this course, we experienced typical challenges with students registering for the course, 
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and unstable Internet connections from time to time. Generally, the user interface of the course 

served the students well throughout the process as everyone got used to the tools. However, 

some of the learning materials, for example maps and templates were not in functional enough 

for this context. MS Teams worked well as a meeting platform. 

 

3. Research questions and methodology  

The UNDSS Strategic Plan 2020–2022 is implemented by highly professional and competent 

staff. In practice, the performance of each individual UN personnel has an essential effect on 

the UN contribution in the operations daily. Thus, this study focuses on investigating in what 

ways FINCENT and POSMC, as an online version, succeeded in supporting the learners’ 

individual learning process, and what should be developed further.  

This study was conducted as a part of a larger action research project conducted at FINCENT, 

and the research questions and methodology of this subpart are presented in this chapter. 

3.1 Research questions 

This inductive study addresses the following questions: 

1. Which pedagogical solutions supported individual learning processes during the 

course? 

2. In what ways does the shared learning process support the real-life work context?  

3. Which UN core values, core competencies, and managerial competencies appear 

during the facilitated syndicate working sessions, and in what ways? 

The question concerning pedagogical solutions supporting the learning process was approached 

using action research methods by G.S. (retd.) Jukka-Pekka Schroderus. The action research at 

FINCENT on the background of this study commenced in 2016 in the context of NORDEFCO as 

the security dimension was noted to be being missing from the training landscape. The overall 

objective of this action study is to develop the POSMC as well as the FINCENT Quality 

Management System (FINCENT 2018) related to all training executions.  

Questions related to the syndicate working sessions were studied by Minna Ruolanto, MA, by 

applying an ethnographic approach, and observing the live online sessions. The observations 

refer particularly to the United Nations Competency Framework (UN OHRM 2010), including 

UN core values, core competencies, and managerial competencies (Appendix 2). 

Regarding the organizational framework of the course, the FINCENT Pedagogical Concept 

(FINCENT 2020), and FINCENT Quality Management System (QMS), FINCENT Standard 

Operational Procedures (SOP) (FINCENT 2018), as well as the publication A practical guide to 

peacekeeping training evaluation (UNDPO 2019), United Nations Security Management System 

Security Policy Manual (UNDSS 2017a), Security Risk Management Manual (UNDSS 2017b), DO 

and SMT Handbook—A Guide for Designated Officials for security and Security Management 

Teams (UNDSS 2020) were central to this study. 
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3.2 Action research  

We chose action research as the primary approach to the study. Using small-scale interventions, 

we sought to develop the course. The aim was to evaluate how the planning of the course had 

been successful in the implementation. In addition, we wanted to identify how the observed 

deviations could be influenced (see: Metsämuuronen 2006; Kemmis & McTaggart 1990). 

Action research as a research method needs to meet some requirements. From the POSMC 

study's perspective, the essential requirements are a development target, and POSMC itself 

fulfils the requirement of situational commitment. Also, the needed development measures 

were evaluated and implemented in collaboration with staff and learners (see: 

Metsämuuronen; 2006; Kemmis & McTaggart 1990). 

The data collection and observations were carried out systematically according to POSMC’s 

Evaluation and Assessment Plan. The staff and learners regularly had meetings according to the 

daily programme of the online module phase. In this way, the requirements for participatory 

and self-evaluation were met (see: Metsämuuronen 2006; Kemmis & McTaggart 1990). 

This interoperability created a reasonable basis for evaluating and developing the course. The 

nature of action research involves a dialogue between theory and practice. The working and 

learning atmosphere of the course was excellent after the initial start-up difficulties. eLearning 

solutions based on different theories allow for the evaluation of practical activities (see: 

Metsämuuronen 2006; Kemmis & McTaggart 1990). 

Action research is situational and aims to improve learning solutions. Action research aims to 

describe to the reader the most critical interventions to assess the whole development process 

with its impacts. Only the interventions that have contributed to answering the research 

questions are described in this report. The readers can utilize the research results in their 

development processes (plan, act, observe, reflect) if they wish. (Kemmis & McTaggart 1990). 

3.3 Observation study methodology 

The data for this part of our study was created by observing all 19 syndicate working sessions 

related to CARANA scenario-based tasks during the POSMC course by asking: what happens, 

what are the participants talking about, and how does the collaboration reflect the United 

Nations Competency Framework, referring to UN core values, core competencies, and 

managerial competencies (UN OHRM 2010, Appendix 2)? The participants were informed about 

the observation study at the beginning of the course, and at the beginning of each module 

Minna informed all the participants which syndicate would be observed that day. The 

observations were made with the full name of the researcher (“Minna Ruolanto FINCENT”) 

visible on the screen, as the camera and microphone were muted. 

The observation study was inspired by ethnography which is a useful tool in applied research 

when looking at practical problems in specific situations, especially when we aim to gain an 

understanding of the perspective of the people whose experiences and viewpoints we are 

addressing (see, e.g. Angrosino 2007, Gobo 2011, Jerolmack & Khan 2018). In this set up, the 

researcher was positioned in the learner’s role, while the course participants were positioned 

in expert roles, as the subjects with the knowledge and expertise we are interested in for the 

study. In ethnography, people are dealt with in a collective sense, not as individuals. Human life 

as such is seen a fundamentally dialogical and polyvocal in a context where traditional centres 

of authority are challenged (Angrosino 2007).  
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As the syndicate sessions were live, and not recorded, the notes of the researcher created the 

data, and as such the data is a product of the interpretation of the researcher about what 

happened during the sessions in relation to the core values, competencies and managerial 

competencies defined by the United Nations (Appendix 2). In search of patterns, the data was 

analysed anonymously by its content, by arranging the observations into groups. The original 

notes remain with the researcher. The syndicate tasks concerning course development were 

excluded from the observation study. 

 

4. Actions and observations 

In this section, we present the findings of our study in four parts. First, we discuss the 

pedagogical solutions that supported individual learning processes during the course, and the 

interventions related to that. Second, we reflect on perspectives of how the shared learning 

process supports the real-life work context. Then, we present which UN core values, core 

competencies, and managerial competencies appeared during the facilitated syndicate work, 

and in what ways? Finally, we discuss the overall observations, including the facilitators’ views 

related to the course altogether. 

4.1 Improving POSMC through action research  

This chapter discusses interventions related to the course design, implementation, and 

evaluation and their impacts. The purpose of these interventions was to provide a supportive 

learning environment for learners. In addition, efforts were made to enable learning content 

that supported their working tasks. Additionally, we focused on ensuring that learners could 

achieve their development goals via interactive learning tasks.  

Information has been received from the surveys, observations and feedback, and some changes 

were made already during the after-action review week. However, there is still a lot to explore 

about the course in the coming months. In addition, the delayed feedback in March 2022 will 

help structure the information now received to improve POSMC’s operations.  

Rehearsals and trials before POSMC execution 

According to the systems approach to training, the purpose of an internal reviews is to identify 

content inaccuracies, design weaknesses and other shortfalls. Additionally, it was essential to 

ensure that the execution follows FINCENT’s pedagogical principles. (FINCENT 2020 & 2021a.) 

Two learners executed the mandatory and self-study phases before they were published for the 

other learners. They identified design flaws and made proposals on developing learning tasks, 

clarifying guidance, and testing links. They also recognized that the POSMC’s interface design in 

the Moodle LMS could be more user-friendly (incl. navigation) from the learners’ perspective 

(see Metsämuuronen 2006). 

We had two trials before the first POSMC online module day. One with the learners and one 

without them. Approximately half of the learners participated in the rehearsal, including their 

syndicate group meeting (see Metsämuuronen 2006). 

According to the feedback, we focused more on the POSMC subjects and schedules. Therefore, 

we pinpointed the most critical shortfalls at the general level. However, we could not test and 
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recognize many small details because of a lack of defined evaluation criteria. Moreover, we did 

not know much about the learners’ cognitive load and other challenges in their learning and 

working environments, especially in operation areas. 

On the one hand, we have not focused precisely on how to execute the online module day, for 

example, from the communication perspective. Therefore, we have not planned how to 

support, motivate, inspire, and activate learners during and between online module days 

(communication plan) (See: HBP 2020). 

The mandatory phase 

The idea of the mandatory phase was to ensure that all learners had the same entry-level for 

the POSMC course. There were three online courses and two other learning tasks. The three 

online courses were the BSAFE course, Security Management Team (SMT) course, and the Civil-

Military Coordination (UN-CIMIC) course. The two other tasks related to leading within UN 

peace operations and the Role of UN Police in peace operations. The CIMIC course and 

additional course task material were on the Peace Operation Training Institute (POTI) platform. 

The BSAFE and SMT course were on DSS learning management system (LMS). 

From the learners’ feedback on the mandatory phase, the mandatory courses took much more 

time than expected. In addition, the learners’ expectations and POSMC contents fitted each 

other. The biggest challenge form learners’ perspectives was how to combine working and 

learning tasks in complex working environments. 

Self-study phase  

The first four self-study phase learning tasks were planned to identify the learners’ knowledge 

and skills caps (development needs). According to the analyses, the learners defined 3-5 

development goals and a few UN core values and competencies for future actions. The learners 

documented those goals in personal competency development plans (PCDP) (See: UN OHRM 

2010). 

Learners got one-on-one guidance from facilitators twice during the POSMC. These discussions 

allowed the learners to evaluate what they had learned and update their development goals in 

their PCDP. The PCDPs were updated twice. 

Self-assessment survey of security and safety competencies 

The beliefs questionnaire consisted of two topics, i.e., a self-assessment survey of security and 

safety competencies (SASSSC). First, students were asked how essential 24 subjects were for 

their daily work and how well they knew those subjects. The survey used a 5-poin Likert scale, 

and it was conducted in the Moodle LMS. This survey was repeated at the end of the course 

(see: Appendix 3). 

Based on the learners’ SASSSC responses, there were differences in both their knowledge and 

how important the subjects were to their work. The learners felt the importance of the learner’s 

competency or meaning of issues to have developed in 4/5 changes (n = 248). On the other 

hand, some learners estimated their competence or the importance of the subjects for their 

work to have decreased by 1/5 of the total deviations (n = 48). 
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During the course, the learners had developed competence in areas for which no subject matter 

expert presentations were given. Therefore, the competence had probably developed during 

the extensive syndicate work with peer learners.  

Increase understanding via security cooperation 

One purpose of POSMC is to increase the understanding of the actions of other missions (civ, 

pol, mil) components. We hope that the learners’ perceptions will expand to understand the 

similarity of their actions. This might promote and facilitate coordination, cooperation, and 

collaboration between different actors in the future. 

The Security Risk Management (SRM) process is a vital and fundamental part of the UN Security 

Management System (SMS). It is a standard tool for security professionals and managers to 

identify threats and risks with proposals and mitigations measures. During POSMC, we are 

focusing on the Security Risk Management (SRM) process. 

The SRM process should be each component’s way to handle safety and security related threats, 

risks, and solutions in the planning, execution, and evaluation phases. Still, it seems to be an 

"unfamiliar" method for UN military and UN police. Additionally, UN agencies, funds, and 

programmes should clarify the meaning and usefulness of SRM for ensuring the critical activities 

in their programmes. 

Learners need to understand the definitions of threats, risks, impacts, vulnerabilities, mitigation 

measures, and how to read "risk metrics." 

The UNSMS focuses primarily on UN civilian actors’ safety and security actions. Therefore, the 

UN police and UN military processes and measures have not received similar attention as 

civilians. That is why we tried to emphasize UN police and UN military security-related activities 

more during the POSMC’s syndicate work in the last part of the course. 

Online module day structure 

We decided that each online module day would have the same structure. It was a good 

pedagogical decision. We have specified online module design, the location of stories, other 

syndicate materials, templates, and tasks. The same logic of execution was similar during the 

whole POSMC. However, we did not identify all the weaknesses in the online materials. For 

example, stories, tasks and templates during the trials were not clear or precise enough from 

the learner’s perspective. 

One of the success factors of the course is related to the guiding of online module days. POSMC 

has two instructors, one of whom was responsible for organizing and arranging the online 

module day and the other for the day’s safety and security-related learning subjects. That 

decision helped, for example, to clarify syndicate tasks, and set more straightforward guidance 

for how learners could approach the issues. According to the feedback, the instructors managed 

to select the right tone and a warmer atmosphere, which fitted the learners’ needs well. These 

aspects have been found to have a learning-enhancing effect (see HBP 2020). 

The programme for the online module day consisted of processing recaps from the previous 

session, presentation of the day’s schedule, interactive lectures by subject matter experts, 

syndicate tasks and stories related to it (Figure 3). 
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Learners worked in three syndicate groups in breakout rooms led by a facilitator. Each syndicate 

group had civilian, police, and military members to ensure collaboration and a comprehensive 

approach. 

During the guided discussion, one or more works were presented and discussed together with 

peers. The subject matter experts and senior mentors provided feedback and highlighted 

essential contents and takeaways at the end of sessions. 

The senior mentors of the POSMC were generals (retd) with extensive international experience. 

They have held UN leadership positions. Their perspective focused on how leaders use the 

information they receive and how the learners’ learning outcomes relate on a practical level to 

the more significant UN as a whole. They emphasized the importance of cooperation between 

all parties on the ground (See: UN&WBG 2017). The senior mentors emphasised the staying and 

delivering perspective and how safety and security activities should support the 

implementation of mandates and the tasks of different actors. 

 

Figure 3: The structure of an online module day 

Brief feedback on the execution, relevance to the learner’s working tasks, learning atmosphere, 

and the learning activities were collected from the learners via Moodle after the syndicate work. 

After the summary part, the learners returned to their syndicate groups in breakout rooms, 

went through the collected feedback, and assessed the day via group discussions. 
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At the end of the online module day, a staff feedback session was held to review the feedback 

from the facilitators and learners and to assess their potential impact on teaching 

implementation. 

The groups feedback was collected in written form. The course instructor reviewed the most 

critical findings in recaps at the beginning of the following online module day. 

The following online module day’s material was published approximately one week before the 

next online module day. This way the learners had the opportunity to become familiar with 

subjects and tasks if they wanted to do so. 

We clarified and simplified the task process during the course, especially the tasks and stories. 

Additionally, we updated the daily schedule to improve the time management. We also 

discussed the facilitator’s roles and responsibilities to achieve a common understanding to 

improve and maintain the learners’ engagement. We recognized that we needed a process that 

analyses the outcomes of the syndicate work against the competence requirements for the 

task. 

Learners’ feedback on the syndicate work (SW1-SW19) 

POSMC was designed to provide lessons and learning activities that add value in terms of time 

and resources invested by being relevant and immediately transferrable to the daily work of 

the learner. To evaluate the relevancy, reaction feedback should be asked throughout the 

course, and the information should be used to adjust the course and keeping the training on 

track (see UNDPO 2019, 5—10). 

We asked the learners’ opinions of the online modules (Feedback SW 1-19) in four questions 

after each piece of syndicate work (SW). The list of subjects for the syndicate work is in Appendix 

4. 

The first question concerned how well FINCENT and UNDSS executed the online module day. 

The purpose was to find out the functionality of the Physical online environment and eLearning 

pedagogical solutions.  

The second question asked how well the learning contents matched the learners’ work tasks. 

We monitored how the training solutions supported the learners’ work assignments, which is 

one of the UN requirements for training outcomes. 

The third question was related to the learning atmosphere, which describes the social and 

physiological learning environment. A good learning atmosphere is an essential requirement of 

successful and effective learning outcomes.  

The fourth question concerned how well the learners participated in discussions during the 

syndicate work (activity). An open and safe learning environment ensures the sharing of 

experiences, asking questions, and active listening.  

We monitored how well we performed during the course. Additionally, we recognized weak 

signals from learners and some barriers that influenced their active participation or learning 

events. Based on the answers we received, it was clear that the learners were quite satisfied 

with the arrangements. The learners perceived the contents of modules to be helpful in 

performing their working tasks.  
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We recognized technical challenges which influenced the answers negatively (conduct) during 

the first modules. Since then, the eLearning components have worked better. 

From the answers to the open questions, we have received suggestions for improvement. 

According to these weak signals, we have refined the implementation to eliminate some of the 

problems. The corrective action appeared to be effective. At the end of the course, according 

to learners’ feedback, we achieved our overall (online, eLearning, administration) goals. 

Facilitators’ view  

Before the very first online module, the facilitators made a pedagogical decision and gave the 

learners the freedom to solve learning tasks with minimal intervention. The purpose was to 

activate the learners, encourage them to solve the problems by themselves, and support 

interaction. Getting started was problematic for several reasons, and the facilitators needed to 

direct the syndicates to get them on the right track during the first modules. 

Sometimes the syndicates required more support with MS Teams mainly to share documents 

or to fill in the template. Several questions also arose before getting started. Some of the 

syndicate work tasks and contents should have been more precisely formulated to ensure that 

the learners understood the tasks and started working appropriately on them. In addition, some 

of the syndicate tasks were too large or the working time was too short in breakout rooms, 

especially in the beginning. 

Later, the templates were improved and more guidance was provided. The learners managed 

much better by themselves. Some of the learners had done lots of work in advance and had 

filled in the templates before the syndicate work started. This made it possible to complete the 

tasks better in a given time. The learners also got to know each other better, which made 

working smoother and more effective. After the composition of the syndicates was changed, 

the work became smoother and more effective. The atmosphere was good, and the learners 

seemed to trust each other and the facilitators and other staff. 

The decision to intervene as little as possible seemed to be correct. Most often, the facilitators 

needed to take care of the timetable and push on when the syndicates got stuck for too long 

with any detail. Cooperation between the facilitators was excellent all the time. Planning of the 

next module was always done together, and challenges during the syndicate tasks were handled 

together. After each module, a review was conducted jointly with all the staff. 

The facilitators developed activities during the after-action review week. They drew up a 

general facilitator’s guide and a guide for the chair of the syndicate work. The facilitators’ guide 

includes general aspects that should be considered in all syndicate tasks when working in 

breakout rooms. 

On the other hand, each syndicate task still needs detailed instructions to achieve the learning 

outcomes of tasks. In addition, consideration should be given to how learners can be supported 

during the syndicate work to achieve their personal learning goals. 

4.2 Professional teamwork, natural communication, empowering leadership 

The observation study focused on the third research question, asking which UN core values, 

core competencies, and managerial competencies (UN OHRM 2010; Appendix 2) appeared 

during the facilitated syndicate working sessions, and in what ways? During the 19 observed 
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syndicate sessions, the learners mastered professional teamwork, natural communication, and 

empowering leadership during all 11 course weeks. Even though the starting level was high, the 

positive learning curve in all the dimensions of the UN core values, core competencies, and 

managerial competencies (ibid.) was clearly observable. In this study, the focus was on what 

was observable, and successful as the areas for development were noted in other ways. 

UN core value: professionalism 

Professionalism, the ability to work calmly, in a competent, and committed manner (UN OHRM 

2010) was the most visible dimension of the UN core values during the syndicate sessions. The 

learners demonstrated versatile professional competence, mastering the subject matter, and 

showing persistence when the tasks were not easy to complete. A positive learning curve was 

clearly observable towards the end of the course, especially in efficiency in team task 

management (in time management, persistence, and result orientation). In addition, other UN 

core values such as integrity and respect for diversity started to show more clearly as a natural 

dimension of professionalism. Overall, professionalism appeared to have a good effect on 

achieving a positive, and safe working environment enabling efficient teamwork. 

UN core competency: communication  

Communication, in this context, listening to others, interpreting messages from others 

correctly, responding appropriately, and demonstrating openness in sharing information, as 

well as keeping people informed (UN OHRM 2010) appeared as the strongest UN core 

competency during the syndicate working sessions. It appeared to be a habit to the learners to 

ask each other questions or spell the words to clarify the message to maintain an open, safe, 

and trusting communication space. All the UN core values appeared to be intertwined with the 

learners’ communication skills: using polite phrases, style, and format according to the audience 

gave an impression of professionals who are skilled in working with people with different 

backgrounds. The commitment to continuous learning was obvious: the learners were active in 

terms of reflecting learning during every syndicate feedback session. 

UN managerial competency: leadership 

During the POSMC 2021 syndicate work sessions, leadership appeared to mean a natural 

combination of UN managerial competencies. In practice, all the learners acted as chairs in the 

sessions, demonstrating personal ways of leading the team, and managing the team 

performance by delegating responsibility, and showing courage in taking unpopular stands that 

in the course context meant presenting the work in a tight time frame, even during times with 

technical issues. As all the tasks were large, to fit the time frame the chair’s proactive work and 

preparations gave advantage to the entire team. Valuing others’ input and expertise was 

noteworthy. 

Observations from the syndicate work sessions and personal development plans in sync 

Overall, in the syndicate work sessions, the observed values and competencies appeared 

naturally intertwined with professionalism, as the learners sought to raise professional 

standards in themselves and others through all work and activities during the course (see UN 
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OHRM 2010, 21). Analysing the learner’s perspectives from the personal competency 

development plans (Appendix 1) after the course showed that the same above-mentioned 

competencies that were most observable in the syndicate sessions, were selected as the most 

valuable for the participants themselves. Responsibility for their own development was taken, 

and other people were seen as valuable collaborators. For example, one of the participants 

stated: 

“It was during the SW discussions that I noticed the importance of working as a team. I learnt 

that it is through collaboration with others that organizational goals can be achieved, and I 

LEARNT A LOT THROUGH DISCUSSION WITH OTHERS.” (Feedback 1.) 

For several participants, working with other actors was a new thing, and communication was 

seen as a vital practical element in comprehensive approach to peace. One of the participants 

explained this by saying: 

“I can also say it was during this course I realize that when we are in the field we have different 

actors with different approach, so it is through communication of the various actors in the field 

to coordinate and collaborate the activities to achieve the desired peace.” (Feedback 2.) 

Not all the participants were working in managerial positions. However, some learners 

mentioned team development as an important part of their personal competencies as leaders. 

For example, one participant noted:  

“I would continue and focus as a priority to develop staff security awareness in training and 

other relevant security matters such as personal security awareness, standard procedures and 

continue the introduction of UNSMS and provide the best possible security advice enabling the 

UN AFPs to accomplish and fulfil their missions as per their programme/mandate.” (Feedback 

3.) 

The feedback supports the UN core value of professionalism, including respect for diversity, 

meaning to the learners. It is noteworthy that knowledge, which is never available in books or 

manuals, nor found in the topics discussed during the course lessons, was created in teams 

during the syndicate work. During the syndicate work, the learners appeared to be successful 

in empowering others towards a shared goal. For the future, it should be noted that the learners 

had noted several individual development needs that were not specifically addressed during 

this course and should be analysed further. 

4.3 Overall reflection  

This study focused on investigating how FINCENT and POSMC courses, as fully online versions, 

succeeded in supporting the learners’ individual learning process to reach the defined goals. In 

all, according to our observations and analysis, the implementation was in many ways 

successful. In this section, we reflect on some general observations of the group dynamics, 

practical problems, and solutions.  

During the course, the group of learners seemed to go through a similar group process as in 

face-to-face training (Nicolopoulou, Koštomaj & Campos 2006), as the stages introduced by 

Tuckman (1965): forming, storming, norming, performing, and adjourning, were clearly 

perceivable. At the beginning, a ‘group’ did not yet exist, as a set of individuals were politely 

working together (forming), and the clarity of the tasks was questioned by the learners 

(storming). As the norms and practices related to the course began to be clear, the group and 

the syndicates moved together towards the stated purposes (norming, performing). A space 
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was given for the recognition of achievement in the group and individual sense, and people’s 

contribution during each module were valued. Self-reflection on the participants’ own learning 

were clearly observable (adjourning) (Nicolopoulou, et. al. 2006).  

The process was also noted in the feedback from the learners, for example:  

“The picture is getting much clearer as the course is progressing and I have benefitted a lot 

from the syndicate work and from the experience of other colleagues who are security or 

military professionals. Progress is on good track.” (Feedback 4.) 

Another of the participants added to this view and emphasized: 

“I would want to start by thanking the POSMOC team leadership for their unwavering support 

and guidance right from the start of the course up to today which is our last day of the course. 

You were always there to direct us whenever we needed to be directed. The knowledge you 

impacted on us will go a long way in the way we will conduct our daily duties in ensuring peace 

across the globe, as well as the spirit of teamwork you have installed in us during the SW tasks. 

It was after this course that I realised that in the field we are not working as a military alone, 

we have to coordinate with all other actors in the field as we are working for the achievement 

of peace.” (Feedback 5.) 

All in all, this course aimed to support the learner’s personal development goals reflecting the 

UNDSS (2020) strategic plan, and the learner’s own reflections of their learning experience 

provide FINCENT the most relevant information about its performance. The learners’ open 

feedback on the willingness to recommend the course to their colleagues indicates overall 

satisfaction to be at an acceptable level. For instance, one of the participants stated: 

“As a professional security officer, I will strongly recommend this course to other colleagues as 

it provides a real opportunity for a better understanding of integrated security management in 

the complex peace keeping operations. So often, misunderstandings deriving from ignorance 

are the cause of underperformance in the field, compromising the good accomplishment of 

mission mandates.” (Feedback 6.) 

Another of the participants added to this view and emphasized: 

“I will recommend this training; it brings new knowledge on relationships with our partners. It 

also allows sharing with the staff outside from ‘our’ organization, which opens our minds to 

other ideas / concepts / visions.” (Feedback 7.) 

To conclude, the FINCENT application of a systems approach to training (SAT) together with the 

UNDSS and UNDPO contribution to the course resulted in a combination that supported both 

individual learning processes, and organizational needs well. At the beginning of the course, it 

was challenging for us to perceive how the various activities on the course supported real-life 

working contexts. However, as the course proceeded, the personal competence development 

plan (PCDP) especially provided a detailed view of the question: the collaboration with others 

appeared to be particularly central in the learning process. Insights to the work and perspectives 

of the other actors in the field was mentioned as knowledge immediately applicable to the 

participants’ own work.  
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5. Discussion and recommendations  

Operational safety and security are and will increasingly be crucial elements supporting 

successful work and delivery of complex peace operations and personnel competence 

development needs do not end here. This study showed that allocating resources to 

multinational, and multi-professional online training is productive and, in the future, when 

more courses will be conducted, the cost/person will be less.  

To develop a course model that continues to address the future training needs 

comprehensively, we suggest continuous analysis and discussion of the elements of the course 

syllabus: to determine which elements need further development, which ones serve their 

purposes well as they are, and whether there is something relevant missing, and whether there 

are outdated elements that should be removed from the syllabus. 

In the following, we discuss some practical development recommendations and ideas to 

consider based on this study. 

To begin with, POSMC includes a significant amount of reading on screen. In addition, successful 

completion of the course requires a notable number of both individual and group tasks in a set 

time frame. We did not thoroughly analyse the cognitive workload of the learners in this study, 

but referring to our observations, paying careful attention to the cognitive dimension, and 

managing it during the course might be helpful in the future implementations.  

For example, the differences between the real-life operational environment and CARANA 

scenario (FINCENT 2021e) used during POSMC seemed to confuse the learners during the 

course. As the CARANA scenario was introduced to the learners during the self-study phase, 

supportive material for learning the facts needed for the upcoming online phase of the course 

could be revised to help establish a clearer picture of the whole. In practice, producing printable 

reference materials for the learners to utilize during the online phase might be helpful as the 

continuous need to switch screens during the syndicate work disturbs the ability to focus on 

the task. 

As all the learners were participating in POSMC alongside their full-time work, most of them in 

the mission, we also suggest more attention to be paid to the actual circumstances already 

during course planning. It is worth noting that online studying if conducted at home also affects 

the family life of the learner. Therefore, in addition to the time and technical tools provided, 

new ways for on-demand supervisor support should be considered. Additionally, new 

possibilities for peer work could be investigated. 

During POSMC, to support streamlined and meaningful learning, each learner was provided 

with a personal competency development plan (PCDP), and a self-assessment of security and 

safety competencies (SASSSC) survey for making the competence gaps individually visible. 

Generally, we noted that there could be more potential in utilizing the information these 

learning tools provide for both the learners themselves, and the organization.  

Understanding the ways all the actors in the field operate adds crucial value to the efficient use 

of all the available resources in the operations. Active listening to counterparts on the spot 

enables adding important pieces to the ever-changing puzzle of situational awareness—the 

earlier possible threats are noted, identified, and notified, the easier they are managed.  

Out of all development ideas, time management remains a challenge both in the context of 

training, and in everyday work in the operation areas. The crises and conflicts are increasingly 
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complex, there is always more information available than we can capture, analyse, and utilise. 

In addition, in the era of the Internet and all the online possibilities that exist, the reaction time 

for changes remains little, or none. Therefore, the systematic development of security 

personnel training courses such as POSMC, is a significant means to buy time for real life 

operations.  

 

References 

ADL. 2021. Advanced Distributed Learning Initiative. https://adlnet.gov/partnership-network/finland-

adl/ Accessed: 27.10.2021. 

Angrosino, M. 2007. Introduction: ethnography and participant observation. In: Flick, Uwe, eds. Doing 

Ethnographic and Observational Research. London: SAGE. 

Cruz, S. 2017. Improving security of United Nations peacekeepers: We need to change the way we are 

doing business. https://peacekeeping.un.org/en/improving-security-of-united-nations-peacekeepers-

independent-report, accessed: 11.6.2021.  

Diehl, P. F. & Druckman, D. 2010. Evaluating Peace Operations. Colorado: Lynne Rienner Publishers, Inc. 

FINCENT. 2018. FINCENT Quality Management System (QMS), Standard Operational Procedures (SOP).  

FINCENT. 2020. FINCENT System Approach to Training (SAT).  FINCENT’s workshops’ presentations and 

guidance for staff and subject matter experts.  

FINCENT. 2021a. Pedagogical concept. Puolustusvoimien kansainvälisen keskuksen pedagoginen 

konsepti. MPKK ak AQ24233. 07.01.2021.  

FINCENT. 2021b. Peace Operations Security Management Course (POSMC).  

https://puolustusvoimat.fi/en/web/fincent/posmc  Accessed 02.06.2021. 

FINCENT. 2021c. Peace Operation Security Management Course Confirmation Letter. 11.6.2021 

FINCENT. 2021d. FINCENT’s NATO Quality Assurance Reaccreditation Complete, 

https://puolustusvoimat.fi/en/web/fincent/-/fincent-s-nato-quality-assurance-reaccreditation-

complete?languageId=en_US,  17.09.2021  

FINCENT. 2021e. CARANA Scenario Booklet, Version 5, 11.2.2021. 

Fritz-Millett, S. 2011. A Trainer’s perspective on the Comprehensive Approach. In: Rostek, Michael, and 

Gizewski, Peter (edit). Security Operations in the 21st Century Canadian Perspectives on the 

Comprehensive Approach. Kingston, ON: Queen’s University School of Policy Studies.  

Gobo, Giampietro. 2011. Ethnography. In: Silverman, David. Qualitative research: issues of theory, 

method, and practice. 3rd edition. Los Angeles: SAGE. 

HBP. 2020. Teaching Online Playbook. Harvard Business Publishing Education.  

H5P. 2021. H5P homepage. https://h5p.org/  Accessed: 27.11.2021. 

ISO 9001. 2015. SFS-EN ISO 9001:2015. Laadunhallintajärjestelmät. Vaatimukset – European Standard 

EN ”Quality Management Systems. Requirements”. 5th edition. Helsinki: Finnish Standards 

Associations. 

  



 

18 

ISO 9004. 2009. SFS-EN ISO 9004:2009. Organisaation johtamisen jatkuvaan menestykseen. 

Laadunhallintaan perustuva toimintamalli – European Standard EN” Managing for the sustained success 

of and organization. A quality management approach”. 3rd edition. Helsinki: Finnish Standards 

Associations.   

Jerolmack, C. & Khan, S. 2018. Introduction: An analytic approach to ethnography. In: Jerolmack, Colin 

& Khan, Shamus. Approaches to ethnography. Analysis and representation in participant observation. 

New York: Oxford University Press, vii-xxx.  

Kemmis, S. & McTraggart, R. 1990. The Action Research Planner, 3rd edition. Deakin University. 

Metsämuuronen, Jari. 2006. Tutkimuksen tekemisen perusteet ihmistieteissä. International Methelp Ky. 

Moodle. 2021. Moodle homepage. https://moodle.org/?lang=fi. Accessed: 27.10.2021. 

Nicolopoulou, K., Koštomaj, M. & Campos, A. 2006. How to address group dynamics in virtual worlds. AI 

& Soc (2006) 20, 351–371. DOI 10.1007/s00146-005-0027-0. 

POTI. 2021. Peace Operation Training Institute’s homepage. https://www.peaceopstraining.org/  

Accessed: 16.5.2021. 

Tuckman, S. 1965. Developmental sequence in small groups. Psychological Bulletin 1965, Vol. 63, No. 6, 

384-399.  

UN. 2021. A4P+. Priorities for 2021-2023. 

https://peacekeeping.un.org/sites/default/files/a4p_background_paper.pdf  

UN and World Bank Group. 2017. Pathways for Peace.  Pursuing pathways for peace: 

Recommendations for Building Inclusive Approach for Prevention. 275—290. 

https://www.pathwaysforpeace.org/sites/pathways/files/2018-02/08CH8-

PathwaysforPeace_CE_eBook.pdf  

UNDPO & UNDFS. 2018. Joint Mission Analysis Centre Field Handbook. UN. 

UNDPO. 2019. A practical guide to peacekeeping training evaluation. Integrated Training Service 

Department of Peace Operations United Nations.  

UNDSS. 2017. United Nations Security Management System Security Policy Manual. United Nations 

Department of Safety and Security. https://www.un.org/en/pdfs/undss-unsms_policy_ebook.pdf  

UNDSS. 2020a. Strategic plan 2020 – 2022. United Nations Department of Safety and Security. 

UNDSS. 2020b. DO and SMT Handbook – A Guide for Designated Officials for security and Security 

Management Teams New Edition. United Nations Department of Safety and Security. 

https://www.un.org/sites/un2.un.org/files/undss-do_handbook_2020.pdf 

UN OHRM. 2010. UN Competency development – a practical guide. United Nations Office of Human 

Resources Management. 

https://hr.un.org/sites/hr.un.org/files/Un_competency_development_guide.pdf  

  



 

19 

Appendices 

Appendix 1: After course FINCENT and UNDSS questionnaire answers (closed questions) 

Appendix 2: The United Nation Competency Framework. 

(United Nations. 2010. UN Competency Development - A Practical Guide. Version 1.0, 5-8.) 

Appendix 3: Self-Assessment Survey of Security and Safety Competencies (SASSSC) 

Appendix 4: The list of subjects of Syndicate Works 1 – 20 

 

  



0%

100%

The professional skills of the 
instructors were very good (avg. 

5,0).

0% 0% 0%

22%

78%

The general goals of the course 
were achieved (avg. 4,8).

0% 0%

11%

11%

78%

I achieved my personal goals on 
the course (avg. 4,7).

0% 0% 0% 11%

89%

The instruction on the course 
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APPENDIX 1: After course FINCENT and UNDSS questionnaire answers (closed questions)
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CORE VALUES

CORE COMPETENCIES

MANAGERIAL COMPETENCIES

INTEGRITY

honesty and truthfulness, in daily activities and behaviours.

PROFESSIONALISM

achieving results.

RESPECT FOR DIVERSITY

this understanding in daily work and decision-making.

APPENDIX 2: The United Nation Competency Framework



UN Competency Development6

COMMUNICATION

Speaks and writes clearly and effectively.

TEAMWORK

others. 

may not entirely reflect own position.

shortcomings.

PLANNING & ORGANIZING

ACCOUNTABILITY

standards.

assignments.

where applicable.

CLIENT ORIENTATION

from clients’ point of view. 

respect.

informed and anticipate problems.
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CREATIVITY

TECHNOLOGICAL AWARENESS

COMMITMENT TO CONTINUOUS LEARNING



UN Competency Development8

VISION

pursue that same direction.

LEADERSHIP

gain support.

EMPOWERING OTHERS

their work.

MANAGING PERFORMANCE

task to skills.

BUILDING TRUST

JUDGEMENT / DECISION MAKING

decision.
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Self-assessment survey of Security and Safety Competences
Some entities have an important role in safety and security to UN personnel and facilities.
They support safety and security activities according to their responsibilities and tasks.
We are interested to know a) how well you know those entities and their roles are from the perspective of your duties?

1 2 3 4 5

United Nations Police (UNPOL)

United Nation Forces (UNF)

Joint Mission Analysis Centres (JMAC)

Security Information and Operations Centre (SIOC)

Security Information Coordination Unit (SIOU)

Joint Operations Centre (JOC)

Joint Logistics Operation Centre (JLOC)

Geographic Information System (GIS)

Some entities have an important role in safety and security to UN personnel and facilities.
They support safety and security activities according to their responsibilities and tasks.
We are interested to know b) how important their roles are from the perspective of your duties?

1 2 3 4 5

United Nations Police (UNPOL)

United Nation Forces (UNF)

Joint Mission Analysis Centres (JMAC)

Security Information and Operations Centre (SIOC)

Security Information Coordination Unit (SIOU)

Joint Operations Centre (JOC)

Joint Logistics Operation Centre (JLOC)

Geographic Information System (GIS)

UNDSS has a Strategic Plan 2020-2022. According to Gilles MICHAUD, The Under-Secretary-General for Safety and Security,
“The priority areas are supporting and empowering our sta  to strive for continually excellence strengthening our depart-
mental values and behaviour and improving our way of working to ensure high quality and reliable services.”

UN has a de ned Framework of Security Management (SMS). The goal of the UNSMS is to enable the conduct of UN activi-
ties while ensuring the safety, security and well-being of personnel and the security of UN premises and assets.

The Security Risks Management (SRM) process is an essential part of SMS and de ned in SRM Manual. In addition, identify-
ing Security Threat Incidents (STI) based on Security and Incidents Reporting System is the cornerstone of Security
Assessments.

We are interested to know a) how familiar you are with a DSS Strategic Plan and a UN Security Management System from
the perspective of your duties?

1 2 3 4 5

UNDSS Strategic Plan 2020-2022

UN Security Management System (UNSMS)

UN Security Risk Management Process (SRMP)

Security Threat Incidents (STI)

Security and Incidents Reporting System (SIRS)

UNDSS has a Strategic Plan 2020-2022. According to Gilles MICHAUD, The Under-Secretary-General for Safety and Security,
“The priority areas are supporting and empowering our sta  to strive for continually excellence strengthening our depart-
mental values and behaviour and improving our way of working to ensure high quality and reliable services.”

UN has a de ned Framework of Security Management (SMS). The goal of the UNSMS is to enable the conduct of UN activi-
ties while ensuring the safety, security and well-being of personnel and the security of UN premises and assets.

The Security Risks Management (SRM) process is an essential part of SMS and de ned in SRM Manual. In addition, identify-
ing Security Threat Incidents (STI) based on Security and Incidents Reporting System is the cornerstone of Security
Assessments.

We are interested to know b) how important background factors those are from the perspective of your duties?

1 of 3 11/21/2021, 1:11 PM

APPENDIX 3: Self-Assessment Survey of Security and Safety Competencies (SASSSC)
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6

7

8

1 2 3 4 5

UNDSS Strategic Plan 2020-2022

UN Security Management System (UNSMS)

UN Security Risk Management Process (SRMP)

Security Threat Incidents (STI)

Security and Incidents Reporting System (SIRS)

The Programme Criticality (PC) Framework is described on the UN PC Homepage:

"PC  is a common UN system policy for decision-making on acceptable risk. It puts guiding principles and a systematic,
structured approach to balance activities involving UN personnel against security risks.

The PC Framework is closely linked to the UN security risk management (SRM) process to determine levels of acceptable se-
curity risk for programmes and mandated activities implemented by UN personnel.

The PC Framework is implemented as a mandatory policy of the Organization in high or very high-security risk environ-
ments. PC assessments help to facilitate cooperation between security personnel, programme managers and senior man-
agers in ensuring that informed and legitimate decisions are taken about the safety and security of UN personnel."

We are interested to know a) how well you know the Programme Criticality Framework?

1 2 3 4 5

Programme Criticality (PC) Framework

The Programme Criticality (PC) Framework is described on the UN PC Homepage: PC  is a common UN system policy for
decision-making on acceptable risk. It puts guiding principles and a systematic, structured approach to balance activities in-
volving UN personnel against security risks.

The PC Framework is closely linked to the UN security risk management (SRM) process to determine levels of acceptable se-
curity risk for programmes and mandated activities implemented by UN personnel.

The PC Framework is implemented as a mandatory policy of the Organization in high or very high-security risk environ-
ments. PC assessments help to facilitate cooperation between security personnel, programme managers and senior man-
agers in ensuring that informed and legitimate decisions are taken about the safety and security of UN personnel.

We are interested to know b) how important PC Framework is from the perspective of your duties.

1 2 3 4 5

Programme Criticality (PC)

The primary responsibility for the security protection of UN personnel, other individuals covered by the UNSMS and the
property of UNSMS organizations resets with the host Government. The Security collaboration with the host Government is
an integral part of the UN multi-dimensional strategy to protect UN personnel, property and operations.

UN Civil-Military Coordination (UN-CIMIC) is military components’ activities responsible for military interactions among civil-
ian, police, and military components of an integrated UN mission. The requirements for more comprehensive, collaborative
and coordinated approaches are increasing because of the complexity of the operational environment and increasingly lim-
ited resources.

The Saving Lives Together (SLT) Framework aims to improve cooperation on security issues between the UN, NGOs and
International non-governmental organizations (INGOs) that are implementing and/or operational partners of the UN within
the UNSMS. The SLT Framework concludes a joint e ort of the UNSMS and NGO consortiums further to enhance security
collaboration between the UN and NGOs.

We are interested to know a) how well you know the described issues above?

1 2 3 4 5

Host Government

UN-CIMIC

Safe Lives Together (SLT)

The primary responsibility for the security protection of UN personnel, other individuals covered by the UNSMS and the
property of UNSMS organizations reset with the host Government. The Security collaboration with the host Government is
an integral part of the UN multi-dimensional strategy to protect UN personnel, property and operations.

UN Civil-Military Coordination (UN-CIMIC) is military components’ activities responsible for the military part of interactions
among civilian, police, and military components of an integrated UN mission. The requirements of more comprehensive,
collaborative and coordinated approaches are increasing because of the complexity of the operational environment and in-
creasingly limited resources.

The Saving Lives Together (SLT) Framework aims to improve cooperation on security issues between the UN, NGOs and
International non-governmental organizations (INGOs) that are implementing and/or operational partners of the UN within

Self-assessment survey of Security and Safety Competences

2 of 3 11/21/2021, 1:11 PM
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the UNSMS. The SLT Framework concludes a joint e ort of the UNSMS and NGO consortiums further to enhance security
collaboration between the UN and NGOs.

We are interested to know b) how important the described issues above are from the perspective of your duties.

1 2 3 4 5

Host Government

UN-CIMIC

Saving Lives Together (SLT)

Integrated assessment and planning processes (IAPP) are intended to maximise the individual and collective impact of the
activities of the UN system. But, rst, UN components and entities of the organization must share a common analysis (incl.
situational picture and awareness) and agree on a set of common strategic objectives for peace consolidation. That is a
starting point for planning and implementing their responses.

IAPP's requirements set out in all cases where a multi-dimensional peacekeeping (UNSCR 2086) operation or eld-based
Special Political Mission is deployed alongside a UN country team or where such presence is being considered.

Integrated assessment and planning must be undertaken with the full participation of the Mission and UN country team
and in consultation and coordination with Headquarters.

We are interested to know a) how well you know the IAPP and processes mentioned below?

1 2 3 4 5

Multidimensional Peacekeeping (UNSCR2086)

Integrated assessment and planning processes (IAPP)

Mission-based Police Planning in Peace Operations

Military Planning Process

Non-Integrated or Integrated Information Flow (IIF)

Country Security Plan (Mission level)

Area Security Plan (Security area)

Integrated assessment and planning processes (IAPP) are intended to maximise the individual and collective impact of the
activities of the UN system. But, rst, UN components and entities of the organization must share a common analysis (incl.
situational picture and awareness) and agree on a set of common strategic objectives for peace consolidation. That is a
starting point for planning and implementing their responses.

IAPP's requirements set out in all cases where a multi-dimensional peacekeeping (UNSCR 2086) operation or eld-based
Special Political Mission is deployed alongside a UN country team or where such presence is being considered.

Integrated assessment and planning must be undertaken with the full participation of the Mission and UN country team
and in consultation and coordination with Headquarters.

We are interested to know b) how important those are from the perspective of your duties.

1 2 3 4 5

Multidimensional Peacekeeping (UNSCR2086)

Integrated assessment and planning processes (IAPP)

Mission-based Police Planning in Peace Operations

Military Planning Process

Non-Integrated or Integrated Information Flow (IIF)

Country Security Plan (Mission level)

Area Security Plan (Security area)

Close this window

Self-assessment survey of Security and Safety Competences

3 of 3 11/21/2021, 1:11 PM



POSMC Enabling Learning Objects and Syndicate Works Subjects 

ELO 2.1.: Explain the role and nature of the UN Security Management System (SMS) and other actors 
in the field and the relevancy of cooperation 

SW 1 “Your component’s Role in UN Peace Operation Security Management System” (Operation Brief) 

ELO 2.2.: Explain the responsibilities of UNSMS, Military, Police and Host Nation (HN) key personnel 

SW 2 UNAC (UN Assistance Mission in CARANA Scenario) Security Management System 

ELO 2.3.: Describe the importance of cooperation with key stakeholders and counterparts in the field 

SW 3 ”UN Security Components – Coordination Challenges” 

ELO 2.4.: Describe other international and local key actor’s security outputs, outcomes, needs and co-
operational principles 

SW 4 ”Partners in Coordination” 

ELO 2.5: Apply interaction and security information sharing with Integrated Structures in UN Peace 
Operation 

SW 5 ”General Threat Assessment – Information Analysis and Intelligence” 

SW 6 “Security Threat Information/Intelligence process” 

SW 7 “Security Threat Information/Intelligence process in Armed Conflict.”1 

ELO 2.6: Explain the importance of incorporation the security related information (internal and 
external) into Security Risk Management process 

SW 8 ”Threat Assessment” 

ELO 2.7.: Summarize the Security Workforce’s roles, responsibilities and tools in the security processes 
in UN Peace Operation 

SW 9 ” Security Risk Assessment for interorganizational Security Planning” 

1 Syndicate task 7 was not completed on the course. 

APPENDIX 4: The list of subjects of Syndicate Works 1 – 20



SW 10 ”Security Risk Management (SRM) Model – From threats to Risk management” 

ELO 3.1.: Apply SRM process structured approach in UN Peace Operation 

SW 11 “Threat Assessment and Risk Analyses” 

ELO 3.2.: Apply the delivery of effective risk-based and solution-oriented security inputs and 
strengthen co-operation by effective communication among Integrated Security Workforce to 
improve security of UN Peace Operation. 

SW 12 “Ad-Hock Security Risk Management” 

SW 13 ”Crises preparedness – general threat assessment – Hazard” 

ELO 3.3.: Apply utilization of external (other components) security inputs into own security plans (e.g. 
Country/Area Security Plan, Contingency Plans, Crisis Management Plan and Security Training Plans). 

SW 14 ”Crisis Management Plans” 

SW 15 “Crises preparedness – contingency planning” 

SW 16 “Inter-organizational Security Planning and Programme Criticality” 

SW 17 “Security Management Cooperation and Programme Criticality” 

SW 18 “Ad-Hoc Security Risk Management, Security Risk Management Measures, Inter-organizational 
Security Planning and Crisis Management” 

SW 19 ”Security Management Cooperation, Crisis Management”. 

SW 20 ”Security Management Cooperation in Security Management Team meeting.”2 

2 Syndicate task 20 was not completed on the course. 
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