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1. Focus on Efficient Communication and Cooperation 

ar, conflict, and emergency situations have been studied by countless fields of study over 

the years. Communicating and efficient interaction are crucial in a dire emergency and 

crisis situation, yet there have been relatively few studies on interaction in crisis manage-

ment, crisis management training, or involving military personnel. This study, conducted in collabora-

tion with the University of Oulu, is a journey into uncharted territory. This may be the first time com-

munication and interaction in the crisis management setting have been studied with these methods 

and this scope, and to this extent.  

FINCENT and a research team from the University of Oulu have found an effective way of working 

together. FINCENT has provided the researchers with an opportunity to collect material from the UN 

Military Expert on Mission Course (UNMEM). In this course, the researchers made recordings of ne-

gotiation and mediation tasks in patrol cars, and during first aid exercises. For their part, the research-

ers shared their first findings at an early stage. This has enabled the training of crisis management 

trainers and the further development of courses. 

With the material collected, the researchers were able to gain an insight into and answer the following 

questions: 

-  How is an event or action followed by another action in response, or how does an event make 

a response relevant? 

-  How do possible problems emerge, and how are they solved step-by-step? 

-  How do trainees make sense of what happens around them by watching and listening, and 

how do they collaborate by talking and interacting? 

-  What do people actually do, in contrast to what they say they do, by showing details of which 

the trainees are not necessarily aware or to which they do not necessarily pay attention? 

By working with other universities, FINCENT has been able to further improve the efficiency of its 

courses. Efficient communication and cooperation skills are the most important skills for observers 

working as a team. 

FINCENT cannot execute any activities without the support of national and international actors. The 

UN Military Expert on Mission Course was organised by qualified and competent trainers from Den-

mark, Finland, Hungary, Norway, and Sweden. The course will also be in our course catalogue in the 

future, and the 2020 course will be a good benchmark for reviewing the benefits of the new training 

methods. 

We would like to thank Vera Vikström for compiling feedback and reviews from the different UN Mil-

itary Expert on Mission Courses in the autumns of 2017–2019. The compilation is at the end of this 

publication. The compilation provides confirmation for our training centre that multiculturalism, in-

teraction skills, trainees’ varying proficiency in English, and their relationships are some of the most 

important issues to consider in training. 

Thank you also to Oulu University researchers Pentti Haddington, Antti Kamunen, and Iira Rautiainen. 
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Pentti Haddington, Antti Kamunen, and Iira Rautiainen 

University of Oulu 

2. Collaboration with the University of Oulu 

ollowing an initial contact with the National Defence University in late 2016, the first meeting 

between FINCENT and the University of Oulu (Research Unit for Languages and Literature) took 

place in January 2017 in connection with the iTask project (http://www.oulu.fi/englishphilol-

ogy/node/13399), which is based in Oulu and studies multitasking and interaction. During the meet-

ing, it became clear that we had a mutual interest: communication and its centrality in human activi-

ties. Since this first meeting, we have strengthened our collaboration in studying communication in 

crisis management training using video-based methods. One of the settings we have been able to 

study is the training of UN military observers (UNMOs) in the UNMEM course.  

Our specific research focus is on the details of talk and interaction in crisis management training. We 

are interested in several questions within this frame. For example, we are interested in the use of 

English as the working language of multinational crisis management training. We are also interested 

in team building and team cohesion, and how teams can be strengthened through interaction. We 

also study how situation awareness is managed and established through discussion in fast-paced sit-

uations. We have participated in UNMEM courses on several occasions. In 2018, two researchers vis-

ited the UNMEM 3/2018 course. The researchers’ aim was to familiarise themselves with the course 

structure and activities before the 2019 courses, during which many of the exercises would be video 

recorded. The researchers participated in the course during the second week. They followed teams in 

their negotiation and mediation tasks, and sat in one of the patrol cars on their patrol route. One of 

the researchers remained on the course in its final week and followed two teams on their patrol 

routes. She also had the opportunity to observe military advisers’ final roundtable task. The first visit 

paved the way for planning and implementing the collection of video recordings in the 1/2019 and 

2/2019 courses. In these courses, the researchers made recordings of negotiation and mediation tasks 

in patrol cars and during first aid exercises. The final recordings will be made in the 1/2020 course. 

Thus far, the researchers have been able to collect more than 150 hours of video data, write dozens 

of pages of fieldnotes, and familiarise themselves with various course materials. In October 2019, the 

researchers visited the UNMEM core instructors to present and discuss some of the early findings, 

their significance, and how they might benefit future courses and training. The researchers have also 

started to write research articles based on the data.  

To acquire a more comprehensive understanding of the course and its aims, one of the researchers 

participated in the theoretical part of the course. Understanding what and how the trainees learn, and 

getting to know them from the start, provided a view of their field exercises that could not otherwise 

have been achieved. Learning with the trainees while sitting in the auditorium, working in small groups 

in classrooms and the surrounding grounds, or practising off-road driving also enabled the researcher 

to momentarily be part of the group and see the course from the trainees’ perspective. Following the 

instructors in their theoretical lessons also provided a more profound understanding of the course’s 

learning objectives and offered a glimpse of how instructors build learning content based on their 

extensive experience from different missions to compose theoretical lessons and bring the same top-

ics back to practical training.  

F 

http://www.oulu.fi/englishphilology/node/13399
http://www.oulu.fi/englishphilology/node/13399
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Cooperation with the instructors has been invaluable throughout the research process, starting with 

the first visit, continuing through the planning and implementation phases, and all the way to bringing 

initial research results back to the community. The knowledge and expertise of the instructor group 

has provided support for the researchers and opened up the practical level of crisis management train-

ing in a way that would not otherwise have been achieved. The instructors’ support with the practi-

calities of data collection proved especially indispensable in the continuously changing training envi-

ronment.  

In undertaking research with an ethnographic approach, it is neither possible nor necessary to main-

tain a distance between the researcher and the research participants. The researcher can thus come 

close to the participants and get to know them, and the proximity can at best make their presence 

more comfortable for all parties. In the case of UNMEM, time spent with the trainees and the instruc-

tors made it easier for the researchers to be present during the field exercises. Observing and taking 

notes while people were carrying out their tasks could at its worst feel intrusive, but circumstances on 

the course made observation of the teams easy and comfortable. None of the course participants 

expressed discomfort about the presence of the researchers or the cameras. Conversations with the 

instructors and trainees were eye-opening in countless ways, and without them, the researchers’ un-

derstanding of military observers’ day-to-day work would be somewhat narrow. Building a connection 

with the trainees and the instructors helped the researcher form a deep understanding of their various 

backgrounds, and the significance diversity has for training and UNMOs’ future work. The community 

was very welcoming and had a positive attitude to the research. 

Approach and tools: Collecting videos and making observations 

Our research focuses on what trainees do, and how they do it. The analysis specifically targets the 

participants’ real-time talk and bodily action, and it aims to demonstrate how trainees’ speech and 

action communicate their personal perspective and understanding of a situation, how they communi-

cate that perspective to their co-trainees, and how the trainees as pairs and teams build on a joint 

understanding of a situation by talking and interacting with each other. The research is thus qualita-

tive, building on an empirical and bottom-up research design. Our main research materials are audio 

and video recordings, which are essential for forming a realistic and truthful perspective of the real-

time activities in the exercises (Heath, Hindmarsh, & Luff, 2010). Additionally, we participate in the 

exercises. The aim is to make observations and write notes: we talk to the trainees and the instructors, 

but we do not disrupt the exercises themselves. The discussions and written notes help us build a 

general understanding of the studied setting and remember contextual details that are not visible in 

the video recordings.  

Approach 

The method we used to analyse the research materials is called conversation analysis. The method 

builds on the premise that social situations are built on the possibility for participants to have access 

to each other’s conduct (Goffman, 1964). It is also concerned with the common-sense processes of 

reasoning on which people rely to make sense of the world (Garfinkel, 1984). In other words, the focus 

is neither on the individual nor on individual capabilities, personality traits, or cognitive skills; the in-

terest is in the visible and joint activities of social participants, and how they resolve situations to-

gether.  

Conversation analysis focuses on the details of trainees’ talk (Schegloff, 2007) and bodily actions 

(Streeck, Goodwin, & LeBaron, 2011). This is because conversation analysis builds on the premise that 
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people fundamentally use talk, language, and their bodies to communicate and manage their every-

day lives. In the analytical process, the researchers view the recordings repeatedly with the aim of 

gaining a deep understanding of how the trainees resolve various situations and problems together in 

the exercises through talk and interaction. The analysis is supported by carefully written transcriptions 

that include various details of the trainees’ talk and bodily action. The clear benefit of this analytical 

process is that it can be used to analyse and capture the trainees’ live real-time communication. The 

focus is on conduct and actions that are demonstrably relevant for the participants themselves. This 

reveals the routine ways in which trainees accomplish their activities and orient to and solve locally 

emerging problems. In brief, conversation analysis enables researchers to show 

- how an event or action is followed, made relevant, or may require another action in response; 

- how possible problems emerge and are solved step-by-step; 

- how trainees visibly and audibly make sense of what happens around them, and how they 

collaborate through talk and interaction; and 

- what people really do, in contrast to what they say they do, revealing details of which the 

trainees are not necessarily aware or to which they do not necessarily pay attention. 

The video recordings, transcriptions, and observations help us to understand the practical issues and 

problems crisis management trainees encounter in the exercises. They help form a realistic and truth-

ful understanding of the participants’ real-time conduct in practising for crisis situations. 

Although there is a large amount of work on interaction at complex sites of work and various emer-

gency and crisis situations (e.g. Büscher 2007; Sikveland, 2019; Kevoe-Feldman, 2019; Kevoe-Feldman 

& Pomerantz, 2018; Zimmermann, 1992), there is very little research to date on interaction in crisis 

management, crisis management training, or involving military personnel (see, however, Sintler, 

2011). The few studies that have been published build on leaked video data from military contexts 

(e.g. Mair, Watson, Elsey, & Smith, 2012; Nevile, 2009). Moreover, there is very little research on com-

munication in crisis management settings. The benefit of focusing on talk and embodied behaviour to 

study talk and interaction in crisis management training is that it can be used to capture and analyse 
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the lived moment-to-moment action as it is first experienced by the participants themselves (Sonnen-

wald, 2006). In turn, this affords the opportunity to analyse the constitutive features of crisis manage-

ment work in identifying critical moments in action, explore how misunderstandings or problems con-

tribute to incidents and accidents, or describe how interaction can facilitate and improve collaborative 

work in crisis management.  

Tools: Building the recording system 

Building the recording system was easier on this course, because we had planned the data collection 

in UNMEM 3/2018 and tested it in practice in UNMEM 1/2019. We had taken notes from the previous 

data collection, and succeeded in streamlining the process and the system with the help of our tech-

nician in Oulu. Again, our main priority was to collect the best possible quality of data with the least 

possible intrusion on the course participants. We used two GoPro cameras in each car, one capturing 

the action in the car, the other recording through the windshield to give us a view of what the partic-

ipants could see in front of them. A four-directional studio-level microphone was attached to the back 

of the armrest to enable us to record the participants’ talk as clearly as possible. All the recording 

devices were connected to a laptop in the car’s boot, which compiled the video and audio in a single 

high-resolution video file. The entire recording system was powered by a large truck battery to keep 

the equipment running even when the car’s engine was not running and ensure that the equipment 

would not drain its battery. In addition to the fixed recording equipment, the researchers also trav-

elled on the back seats of some of the cars and recorded the action with hand-held GoPro cameras, 

and followed the “camera cars” to capture what happened during the moments when the teams were 

not in their vehicles. 

Of course, there were some challenges. We sometimes ran into situations where the recording system 

in the patrol cars would not function as it should, especially during the first days of the course. Due to 

the dynamic nature of the course, there were also moments when we had to react to sudden changes 

in the environment and adapt to new time constraints that affected the maintenance of the equip-

ment. This required some thinking on our feet, but eventually – often with the course organisers’ 

invaluable help – all the challenges we encountered were resolved with no disturbance to the course 

or participants. 
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Research focus and preliminary findings 

Currently, we are focusing on the course participants’ talk and action as part of various tasks con-

nected with car patrols. We have identified three phenomena: navigation; observation; and talk and 

action preceding team casualties. 

Navigation 

A noteworthy characteristic of car patrols was navigation and the time it consumed. A huge amount 

of the talk in the vehicles during patrols was somehow related to where the teams were at the time, 

and where they were going next. There was talk about the current location, next destination, route, 

the location of something the team saw, and so on. Navigating and map reading are routine tasks in 

car patrols and require competences that belong to the course requirements, based on the United 

Nations Military Observer (UNMO) Skill Set Requirements (see UN Ref. 2016.25, Annex J). Therefore, 

acquiring these skills is not as such a learning objective of the course. Navigation cannot, however, be 

separated from the team’s overall project. It is very much part of and intertwined with the broader 

activity context, including radio communication, observation, and reporting.  

Navigation is undertaken under pressure, often in an environment that lacks the usual identifiable 

reference points and landmarks of urban environments like road signs, exits, or buildings. Navigation 

is in many ways a safety measure for the team: they need to be able to locate minefields or possibly 

hostile territories, and know their precise location to report it in emergencies. Navigation is also a tool 

for monitoring the surroundings and indicating the locations of any observations in the map. Finally, 

navigation constitutes a significant element of the team’s internal communication and is thus of great 

significance in forming the team’s shared interactional practices. Consequently, navigation is not 

simply getting the team from point A to point B. It is a way of sharing vital information about the 

location, progress, destination, and route with the whole team. 

Initial research findings show that successful navigation requires team effort. The navigator’s task is 

to read the map, follow the route on the GPS, and compare this information with the surroundings, 

but this information also needs to be communicated to the driver intelligibly and in a timely manner. 

However, the driver does not simply drive the car, but also needs to be alert, observe the surround-

ings, and follow the team’s progress. If the navigator does not provide enough information regarding 

the actions to be taken, the driver should request the required information to proceed or take neces-

sary action. In three-member teams, even the third team member can participate in navigating. Func-

tional navigational talk consists of clear and simple directions that are timed according to the patrol’s 

progress. The navigator is responsible for map reading and navigating, and thus provides most of the 

navigational turns, but the driver is likewise active in complementing the information with situation-

ally relevant questions. The outcome of successful navigation is clear and timely interaction that pro-

vides information for the whole team about the location, direction, and route of the patrol, allowing 

other talk in the vehicle. Unsuccessful navigational interaction is taxing, creates discord, and draws 

the team’s attention away from other tasks. 

The teams learn to cooperate by working together. The team members have different training, expe-

riences, and personal histories, and the team creates its own routines and working practices by com-

bining what they have learned on the course with team members’ individual ways of working. Navi-

gation is a task that is carried out right from the start, and through navigational interaction, the team 

builds the foundation for other communication like information sharing in the patrol vehicle. Through 

navigational talk, the team members can also learn to accommodate their talk and embodied actions 
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according to the feedback they get from their teammates. The navigator can learn to provide infor-

mation efficiently by reflecting on the kind of directives that receive a request for further clarification, 

for example.  

Making observations 

One of the core responsibilities for UNMOs when patrolling demilitarised zones is observation, i.e.  

identifying and reporting troops, weaponry, artillery, minefields, vehicles and other signs of military 

activity. Their task is to confirm known and report new military activity, and to establish whether such 

activity violates existing ceasefire or peace agreements. Moreover, it is important to acquire detailed 

and accurate information from the observed crisis areas, because UNMOs’ reports are used by the UN 

in negotiations and discussions with the parties to a conflict. Depending on the activity, UNMOs report 

their observations either immediately via radio or later in written situation reports. Interaction be-

tween the UNMOs is key to a successful observation activity: all reported observations must be seen 

and confirmed by at least two UNMOs. In addition to reporting military activity, the making of obser-

vations is a safety measure for avoiding hostile and life-threatening situations. Observing is required 

for seeing and identifying threats, and establishing common ground on the seriousness of the situa-

tion. Seeing something and quickly identifying and verbalising it for what it is, is essential for perform-

ing appropriate next actions. Making observations can therefore be a matter of life and death.  

The research builds on a collection of instances in which UNMOs verbalise their observations and 

jointly assess their significance. The aim is to identify effective practices by which UNMO teams estab-

lish joint situational awareness of what they see, how it is relevant for their task, and what further 

actions the seen thing requires. Initial analyses show that the making of observations is central to the 

building and maintaining the UNMOs shared situational awareness: verbalising an observation com-

municates the seeing of something that confirms expected or known information, which has been 

available, for example, on the basis of maps or fragos; the timely and accurate observations play a key 
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role when communicating new and unexpected events or activities, and when produced efficiently, 

they help build a general view of a situation and help focus the UNMOs attention on relevant details; 

and verbalising various details while monitoring a violation is important background work for report 

writing. Initial findings also suggest that the way in which the first observations is verbalised already 

begins to build a context for how UNMOs orient to the observed activity and begin to build a shared 

undersanding of its significance. Moreover, elaborating on or changing orientation to a first Talk and 

action preceding team casualties 

Another focus for our research is how UNMOs perceive and react to potential threats during car pa-

trols. An important part of patrolling is observing the surroundings, and the UNMOs should constantly 

communicate what they see to the other team member(s). As part of the patrol exercises, the teams 

encounter different scenarios to which they must react, some of which may lead to casualties within 

the team. In a moving car, there is not much time to take in all the information at the scene, the 

situations that require informed decision making often appear very suddenly, and many casualties are 

connected to teams making false initial assessments of situations.  

Sometimes, false assessments may result at least partly from the ambiguity of visual cues. This is con-

nected with an exercise context in which some features are depictions of incidents rather than real 

incidents. Similarly, in the exercise context, the patrol teams encounter more incidents and irregular-

ities in a relatively short period than is likely on a real mission. The team members’ talk and actions 

also reveal that they compare emerging incidents with events that have happened earlier in the day 

and make assumptions based on them.  

A preliminary analysis of selected cases reveals that a situation that is originally approached as a threat 

may become something else in and through interaction. In these cases, teams in which one of the 

members initiates a directive or order to the driver to stop at the first sighting of a potential threat 

allow more time for the UNMOs to work together to make sense of what is happening. These are the 
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teams that suffer no casualties. Instead of making quick decisions on the move, teams should take 

time to gather enough information on the emerging situation to make a correct assessment and thus 

good decisions for their next actions. This requires joint sensemaking through effective communica-

tion and clear leadership roles within the team. 

 

Implications 

The PeaceTalk project presents an exceptional opportunity to use expertise and knowledge in lin-

guistics and interaction analysis for the benefit of multinational crisis management training. For ex-

ample, the use of video recordings gives access to the in-car interaction within the teams that has 

previously been inaccessible to the instructors. Furthermore, the use of videos more generally to fo-

cus on trainees’ real-time behaviour is a new idea for the community.   

We are happy to continue collaboration with the crisis management training community. We look 

forward to returning our findings to the community, for example, by identifying and highlighting re-

curring details and patterns in the trainees’ interactional behaviour and conduct. These may be help-

ful in focusing on the training and develop into potential learnables that promote efficient communi-

cation and cooperation.  

  



 

11 

References 

Büscher, M., 2007. Embodied conduct and movement in emergency teamwork, in: Mondada, L., 

Markaki, V. (eds), Online Multimedia Proceedings of the 2nd International Society for Gesture Studies 

Conference 'Interacting Bodies', Lyon, France. 

Garfinkel, H., 1984. Studies in Ethnomethodology. Polity Press, Cambridge. 

Goffman, E., 1964. The Neglected Situation. American Anthropologist 66, 133-136  

Heath, C., Hindmarsh, J., Luff, P., 2010. Video in Qualitative Research: Analysing Social Interaction in 

Everyday Life. Sage, London. 

Kevoe-Feldman, H., 2019. Inside the Emergency Service Call-Center: Reviewing Thirty Years of Lan-

guage and Social Interaction Research. Research on Language and Social Interaction 52, 227-240. 

Kevoe-Feldman, H., Pomerantz, A., 2018. Critical timing of actions for transferring 911 calls in a wire-

less call center. Discourse Studies 20, 488-505. 

Schegloff, E.A., 2007. Sequence organization in interaction: A primer in conversation analysis. Cam-

bridge University Press, Cambridge; New York. 

Sikveland, R.O., 2019. Failed summons: Phonetic features of persistence and intensification in crisis 

negotiation. Journal of Pragmatics 150, 167-179. 

Sintler, P., 2011. English as Lingua Franca in Military Meetings within a Multinational Peacekeeping 

Mission, Anglistik und Amerikanistik. University of Vienna, Vienna, p. 220. 

Streeck, J., Goodwin, C., LeBaron, C., 2011. Embodied Interaction: Language and Body in the Material 

World. Cambridge University Press, Cambridge. 

Sonnenwald, D.H., 2006. Challenges in sharing information effectively: examples from command and 

control. Information Research 11, 1-18. 

UN Ref. 2016.25. 2017. Guidelines: United Nations Military Observers (UNMO) in Peacekeeping Oper-

ations. United Nations Department of Peacekeeping Support / Department of field support. 

Zimmerman, D.H., 1992. Achieving context: openings in emergency calls, in: Watson, G., Seiler, R.M. 

(eds), Text in Context: Contributions to Ethnomethodology. Sage, London, pp. 35-51. 

  



 

12 

Vera Vikström 

3. Development of the UNMEM 50/50 course 

he United Nations Military Experts on Mission (UNMEM) course has been arranged 120 times. 

Since 2017, there has been one 50/50 course every year to support the goal of having more 

women in peacekeeping. The course is arranged in cooperation with the Nordic Defence Coop-

eration (NORDEFCO) and Crisis Management Centre Finland (CMC). The Finnish Defence Forces Inter-

national Centre (FINCENT) conducts course evaluations after every course. Every student responds 

anonymously to an online questionnaire. These evaluations ask similar questions about the UNMEM 

50/50 courses, and the results have been positive. However, it is important to examine the feedback 

to identify what can be improved. The courses can be thought of as similar, but all are made unique by 

their different students, teachers, and other personnel. These three courses have not only varied in 

the number of people but in gender balance. The course requirements are based on the United Nations 

Military Observer (UNMO) Skill Set Requirements (see UN Ref. 2016.25, Annex J). These requirements 

include: 

 observation and monitoring  

 verification and assessment 

 negotiation and mediation 

 liaison and coordination 

 safety 

 driving 

 cultural awareness 

 knowledge of important UN Policy Documents (UN Ref. 2016.25, Annex J) 

The UNMEM 2/2017 course report confirmed that the course was the same for both males and fe-

males. The experiences of the course suggested that the composition should also be equal in future 

(Ruolanto 2017). The UNMEM 2/2018 course had more females than males, and the report suggested 

the sending organisations should focus more on the pre-course requirements, such as adequate Eng-

lish language skills and sufficient working experience as a military officer (FINCENT et al. 2019). UN-

MEM 2/2019 was arranged in August 2019. In addition to the University of Oulu’s research, the eval-

uation asked about the students’ good mutual relations and cooperation during the course. The main 

feedback on this question seems to concern cultural diversity. As in the previous courses, its effect 

was to improve some days and make some more challenging. Cultural background is the most obvious 

distinguishing factor between the students. At the same time, it can be used as a force multiplier.  

The course evaluation results are from FINCENT. The questions chosen reflect on achieved goals, 

course instruction, and students’ cooperation. The course evaluation is on a scale of 1 to 5, with 1 

meaning “I completely disagree”, and 5 meaning “I completely agree”. After grading, the students had 

the opportunity to write their reflections in the form of open feedback. The aim of this chapter is to 

reflect on the arranged courses, compare the statistics, and introduce the course to those who are 

unfamiliar with UNMEM courses. 
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Students 

The courses’ different factors include the number of students. The UNMEM 2/2017 course had 46 

students of 21 nationalities, 25 of whom were female officers. The UNMEM 2/2017 and UNMEM 

2/2019 courses had close to a 50/50 gender balance. In the UNMEM 2/2018 course, 23 out of 33 

students were females, and there were 16 different nationalities. There were 39 students from 23 

countries in 2019. There were 21 females on the UNMEM 2/2019 course. The percentage of females 

increased from 54% to 70% in 2018. The number of students has ranged from 33 to 49.  

 

Figure 1: Students on the UNMEM 50/50 courses. 

UNMEM courses are diverse in term of nationality. FINCENT and the course participants see it as good 

operational preparation, because different actors and nationalities are present in the field. The UNMO 

skill requirements list cultural awareness as one of the required skills (UN Ref. 2016.25, Annex J). It 

should be noted that Figure 1 presents only the students attending the course. Every year, FINCENT 

has instructors from abroad in the UNMEM courses. The instructors in the UNMEM 2/2019 course 

were from Denmark, Finland, Hungary, Norway and Sweden.  

Course evaluation 

The students’ course feedback reveals that the UNMEM courses are evaluated as excellent, and there 

is little statistical variability. However, it is important to delve into the course feedback despite the 

lack of negative changes. The course evaluation is a forum for the students’ thoughts and cannot be 

disregarded. This report focuses on four evaluation statements. The statements are: “I achieved my 

personal goals on the course”; “the general goals of the course were achieved”; “the students had 

good mutual relations and cooperation”; and “the instruction of the course was carried out profes-

sionally”. These statements are reviewed by the students on a scale of 1 to 5, with 1 meaning “I com-

pletely disagree”, and 5 meaning “I completely agree”. The figure below presents the answers’ yearly 

averages. 
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Figure 2: The course evaluation questions. 

The most significant development can be seen in the third statement, “the students had good mutual 

relations and cooperation”. In 2017, the grade for this was the lowest, at 3.4. In 2018, the grade was 

4.3; in 2019, it was 4.2. The average improved between 2017 and 2018. The topic of communication 

comes up in the feedback quite often. Multiculturalism is often seen as an asset, but it also challenges 

the students. English language skills vary, which may explain the differing results. The interesting find 

for 2018 is that the gender balance was more female, and the report noted that this enhanced the 

atmosphere (Ruolanto 2017). During the UNMEM 2/2019 course, the feedback indicated that working 

as a part of a multicultural group was a learning experience in itself. Positive impacts were reported, 

but students also faced new cultural differences, which affected the ability to work effectively.  

The feedback indicates that the students met both their personal goals and the general goals set by 

the UN, and felt more confident about future deployment. Course instruction was experienced as 

good. The feedback states that basic skills (including driving, orienteering, and the use of radio) im-

proved, and the students were able to learn from each other in the group. The instructors have re-

ceived a great deal of gratitude. The atmosphere has been described as supportive: students have 

been able to make mistakes and ask questions. Students have had different pre-knowledge, which can 

present some challenges in the first week. It has been possible to work around the challenges during 

the course, and the results seem positive.  
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